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LEARNING EXPERIENCE OUTLINE
Title:Civics:  Families, Tribes, Communities, and Societies and Sovereign States
Standard Area(s):

	
	The Arts
	
	Health, Physical Education, Family and Consumer Science
	(
	Social Studies

	
	Career Development & Occupational Studies
	
	Languages Other Than English
	(
	English For Speakers Of Other 

	
	English Language Arts
	
	Mathematics, Science and Technology
	
	Languages


Check the level at which this learning experience will be implemented:

	(
	Elementary
	
	Intermediate
	
	Commencement/Advanced
	
	Alternate (Student with Disabilities)


	i.
	Learning context
	Objectives
	
	· Learning Standards

	
	
	LEVEL I:  CIVICS 

Level I of the civics curriculum sets out to facilitate an exploration of how and why we organize ourselves into families, tribes, communities, societies, and finally – into sovereign states.   

We do this by asking a series of questions about the benefits (rights) and obligations (responsibilities) that derive from human integration. Beginning with the family, instructors should lead the group in a discussion of the essential reasons for grouping into particular groups, and particularly, what is generally gained from each successive levels of human or political integration.   


	
	· Social Studies Standard 5: Civics, Citizenship and Government

	
	
	
	
	· 

	ii.
	Assessment Plan
	While a supporting list of possible responses is provided in bulletined form for each level of integration (family, culture etc.), students should be invited to give account of the sense of belong they derive from their families and culture.       

1) Participation in Government: Form a school wide student committee with representatives from each class. Have the class vote for their representatives.  Hold monthly meetings with the representatives about school issues and policies.

2) Community Service: Hold food drives in your school for holidays.  Partner with other schools or agencies to do things for the community (ie. Build a playground, cleaning up graffiti etc)

3) Voter registration: Hold a voter registration drive in your school.  Even those not able to vote will be able to register.

4) Know your representatives: Invite local representatives to speak to your students.  Prepare them by having them write letters on relevant issues. Present the letters to the representative.

5) Know your rights: Invite speakers in to your program to give information on immigration rights, worker’s rights, etc.
	
	· 

	
	
	1) 100 Questions:  Start each week with five questions from the 100 questions used in the naturalization interviews.  Spend class time going over the questions and answers.  After 25 questions have been reviewed (Five weeks) have a school wide contest to see who can answer the most questions correctly. Simple prices can be given (metro cards, candy, pens, small calculators etc).

2) Holidays and History: For each major holiday do school wide, level appropriate lessons on the historical events that they celebrate.  Have school-wide seminars about the topics.

3) Trips: Take the students on trips to historical places (Ellis Island, Washington DC, Boston, and Philadelphia). Before going on the trip have the students learn about historical events that happened there and why these (or other) places are important.  Have the students take disposable cameras and have a treasure hunt on the trip for pictures that represent what they learned.

4) Local Government: Take participants on a tour of local government offices and agencies. If possible arrange a tour.  If not possible take classes on a walking tour around the area and point out where offices are and what their purposes are.  Take students to a city council, school board or other political meeting that is open to the public.
	
	· 

	
	
	
	
	· 


	iii.
	Procedure
	
	
	· 

	
	
	1) In Spanish, introduce civics by asking basic questions about why and how “peoples and cultures” choose to live together in groups. Beginning with the concept of the family, move to the concept of a culture, a community, a society, and finally, of a state. Ask the class what they think the benefits and obligations of participation are at each level of organization.

· As the discussion evolves, develop a related vocabulary in English using the following words:  rights, responsibilities, obligation, duties, civics, civil, civil, society, civic mindedness.

· As an activity, outline levels of human community or integration on the board. Have a discussion about each level, particularly about the benefits (rights) and obligations (duties) of participation at each level. In particular, ask participants about the importance of their own families. Emphasize the universal nature of the family and the role family structure plays for all peoples and cultures.

· Ask about how cohesive their families are and what (if any) impact modern life has had on their families.   

· Have participants consider the common structural, physical, sociological, psychological and moral security that arises from participation at any given level. Begin with the family and continue the analysis with the tribe, a community, society etc. 

1. THE FAMILY (PARTICULAR)

2. TRIBE

3. COMMUNITY

4. CULTURE

5. SOCIETY

6. THE STATE

7. SYSTEM OF STATES

8. INTERNATIONAL SOCIETY

9. HUMAN (UNIVERSAL) FAMILY 

Use the black board and on one side list the benefits integration at each level. On the side, list the duties, responsibilities, or obligations of participation. Compare the list at each succeeding level. What factors (benefits and/or responsibilities) are maintained? What factors, if any, change as one moves up the scale?  Do benefits increase? What is the impact of the growth in relations between individuals from different families, tribal groups and communities?  Ask is at the level of society and the state, participation translates into fairly definable rights and responsibilities.       

1. FAMILY

 ● What it means to be part of a family and the roles that different members (father, mother, brother, sister, etc.) of a family play within the family structure. How has modern life changed these basic roles and what are some of the effects of such change for family life and culture?

2. TRIBE 

●    What does it means part of a culture? How do cultures perpetuate themselves? What do human beings get out of culture? (a sense of belonging, security, etc.)

●   Compare and contrast: What does it mean to be Latino or Hispanic? What is the difference between the two? Which do you consider yourself? What does it mean to  

 or Afro-Caribbean. Where does one’s community begin? Where does it end? Is Circulo a community? Why? Are we - in this classroom - a community? Why? Why not? 

●   What is a community? Where does one’s community begin? Where does it end? Is Circulo a community? Why? Are we - in this classroom - a community? Why? Why not? 

●   Ask the group for their definition of a society. What society does the instructor feel he or she is a part of? What society – or region (i.e. Latin America, Central America, the Caribbean, North America etc.) do class participants think they are a part of?  

●   What does it mean to be a citizen of a country?  How different is being part a community or a society from being a citizen of a country?

●    Finally, discuss the related notions of customs, norms, laws, and rules that runs through all forms of organized human behavior – link this to the opening question (Why and how “peoples and cultures” choice to live together in groups).

CONCLUDE BY DEFINING CIVICS:

SUGGESTED DEFINITION(S):  

· “The rights and duties of members of a community or to citizens.” 

· “Relating to community, government or the citizens of a state.”    

· “Pertaining to a city or to citizens – the Greek polis.” 

(2) Have the group define “a civil society.”
(3) What does it mean to be “civic-minded?”


	
	· 

	iv.
	Instructional/ Environmental Modifications
	
	
	· 

	
	
	
	
	· 

	v.
	Time Required
	
	
	· 

	
	
	
	
	· 

	vi.
	Resources and Budget 

	
	
	· 

	vii
	student work
	
	
	· 

	
	
	
	
	· 

	viii
	reflection
	The first part of the civics component of the ESL/Civics curriculum sets the tone for future discussions about civics and civil society.  It is important for our targeted (mainly immigrant) population however, if not for the reality of modern multi-cultural life, that we not just inculcate the requirements of citizenship  but foster notions of civic culture as an end in itself.  In this section, we ask basic questions about human integration but should expect few “right” answers. For instance (in Spanish), we ask “Why do societies exits, or more precisely, why do we choice to live together in groups? Or, what are the rights and duties of members of a community? These preliminary questions examine the basic stages of human organization - and by extension, the evolution of inter-societal relations that ultimately become integrated political communities - or states. Here again, the need for inter-state cooperation leads to yet higher and more complex forms of human integration: the United Nations, the European Union or the Organization of American States, to name just a few. We thus suppose that all people are capable of grasping the need for obligation to a higher moral community, one that is of a higher order than our particular ones (family, tribe, culture etc.). In doing so, we lay the foundation for a later set of questions that seek to remind us of our greater - or civic – obligation to humanity in general and not just to notions of citizenship per se.
	
	· 
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